
Insider’s GuideT H E  H A N G O U T  S P O T ’ S

C O N F I D E N T I A L  A N D  P R O P R I E T A R Y :  N O T  F O R  R E D I S T R I B U T I O N

E D I T I O N  1 :  V O L .  1



Tab£n ³� CONTENTS
01

06

11

02

07

12

03

08

13

04

09

14

05

10

15

16

17

18

19

I«âÕ³içcâ�³«

AÛ �«� �³Õ a TçÕ« | AÛ �«� QçnÛâ�³«Û

Aâân«â�³« Snn �«� Bn�aü�³Õ | C³««ncâ�«� C³ªªn«âÛ

C³³ÒnÕaâ�³« W�â� Da�£� R³çâ�«nÛ | C³«ünÕÛaâ�³«

E�Òa«i�«� L�ª�âni I«ânÕnÛâÛ | Ga�«�«� Aâân«â�³«

Ha«i£�«� B�� Eª³â�³«Û

G³³i SÒ³ÕâÛªa«Û��Ò

Ha«i£�«� “NO” a«i Wa�â�«�

Ha«i£�«� “NO” a«i Wa�â�«� (c³«â�«çni)

J³�«â Aâân«â�³« | Labn£�«� P£a�

LnaÕ«�«� C³Ò�«� SâÕaân��nÛ  | T³£nÕaâ�«� M�Ûâa nÛ

PÕ³b£nª-S³£ü�«�

Sn£�-Aiü³cac� | Ta �«� a BÕna 

Ta �«� TçÕ«Û | TÕa«Û�â�³«Û

UÛ�«� Hçª³Õ | Wa�â�«� �³Õ a PaçÛn

T³£nÕaâ�«� ý�n« Oâ�nÕÛ C�naâ ³Õ a C³ªÒnâ�â�ün Acâ�ü�â� Fnn£Û U«�a�Õ

T³£nÕaâ�«� W�n« Y³ç Ca«’â Bn F�ÕÛâ

ABC Daâa C³££ncâ�³«

Ha«i£�«� W�n« T��«�Û D³«’â G³ Y³çÕ Wa� | I«cÕnaÛ�«� C³³ÒnÕaâ�³«



Welcome to "The Hangout Spot’s Insider’s Guide," a resource
designed by our team to support you through the challenging and
profoundly rewarding journey of parenting. Parenthood is an
adventure of constant learning, unlearning, and relearning. As your
children grow and evolve, so too will your understanding,
strategies, and approaches to guiding them. This handbook aims to
be your companion through it all, offering insights, strategies, and
reassurances that you're not alone on this journey.

The Hangout Spot brings together wisdom from our experts and
practical parenting in this resource. We understand that every
child is unique, and there's no one-size-fits-all approach to
parenting. However, certain behaviors and skills are universally
recognized across different stages of childhood and adolescence. In
this guide, we will offer you The Hangout Spot's curated tips for
parents. From handling temper tantrums in toddlers to supporting
nuanced skill development with teenagers, we cover a wide
spectrum of challenges that parents frequently encounter. More
importantly, we provide you with actionable advice you can use to
support your child at home, school, and in the community. 

We look forward to empowering you in your parenting journey,
and should you have any questions about the strategies provided
within this guide, please reach out to your child’s Board Certified
Behavior Analyst, so we can support you by developing a highly
individualized approach to the barriers you face. Welcome to The
Hangout Spot community – we're so glad you're here.

INTRODUCTION
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You can practice asking for a turn in lieu of grabbing toys at home
while playing with a variety of toys. While playing with your child,
give access to a few toys at once. Hold toys that you think might be
motivating for your child, requiring them ask for a turn. Make the
toys that you’re holding seem really fun so your child will be more
motivated to ask. If they ask for a turn, reinforce the behavior by
giving them immediate access and saying something like, “Of
course you can have this! Thank you so much for using your words
to ask me for a turn!” If they make an error and attempt the grab
the toy, hold it firmly in your hand and block them from taking it.
You can prompt them to ask by saying, “It looks like you want
[toy.] You can say, ‘I want [toy.]”  Once they repeat the request or
fill in the rest of the sentence, give them access to the toy and
remind them, “If you want a toy that someone else has, you can ask
for a turn.” You can also model the skill by asking your child for
turns with toys that they have. This skill can be practiced with
siblings as well. 

ASKING FOR A TURN
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When you observe your child asking questions about other people’s
interests, hobbies, and experiences during conversation, provide
social praise with comments like, “Good question! I was wondering
the same thing.” If extra support is needed, prompt them to ask
questions by asking, "What are you wondering about that?"  

Model how to ask open-ended questions during conversations, as
opposed to yes-no questions, to provide your child with
opportunities to practice keeping the conversation going using the
art of question asking. 

ASKING QUESTIONS



If a child engages in a behavior to gain attention from others around
them, perhaps in the form of a reprimand or correction, your praise-
to-error correction ratio might be out of balance.The 5:1 praise-to-
error-correction ratio is extremely effective is reducing problem
behaviors of this nature while simultaneously increasing appropriate
behaviors instead. Simply put, positive praise statements must occur
five times as often as a child is corrected for their behavior. Positive
praise statements should be behavior-specific when possible. For
example, instead of saying, “Great job,” point out exactly what the
child excelled at. In addition, praise statements should be delivered
with an enthusiastic tone of voice and body language. When
correcting a behavior, be sure to point out what the child should do
instead of prompting them to discontinue a problem behavior. For
example, instead of “Stop hitting,” say, “Remember to have a safe
body.” Correction should be provided in a neutral tone of voice. Pay
attention to how often you praise appropriate behaviors and deliver
corrections, striving to achieve the 5:1 praise-to-error-correction ratio. 

ATTENTION SEEKINGBEHAVIOR
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Connecting comments help conversation partners stay with the
group and keep the conversation going. Random and unrelated
comments may lead to confusion and awkward pauses. Awkward
pauses result in conversations ending quickly, which may cause
communication partners to feel disinterested.  Awkward pauses
can be avoided by making connecting comments, comments that
relate back to the conversation topic. During conversations with
your child, model how to make connecting comments, call out
unrelated and off-topic comments when they happen, and
encourage your child to keep the conversation going by making
connecting comments.

CONNECTINGCOMMENTS



Organization and structure help children understand what’s going
to happen next. Provide clear visual schedules, which can include
pictures, drawing, objects, written words, or lists. Create consistent
routines. Use simple first-then language to present directions (e.g.
“First brush your teeth. Then, watch television.”), considering the
use of a first-then board as needed. Apply Grandma’s law, starting
the routine with the least preferred activities and ending the
routine with the most preferred activities, thereby increasing your
child’s motivation to complete the routine. 

COOPERATION WITHDAILY ROUTINES
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Incorporate reciprocal conversation games into dinner time or
other family activities. Some of our favorite conversation games
include: Would You Rather, Would You Try It, This or That, What
Would You Change, What Do You Meme, and Heads Up. Would
You Try It and What Would You Change do not require any
materials. These are games that can be played by having a person
start by suggesting and then passing the question. For example, a
player might say, “Would you try chocolate-covered macaroni and
cheese?” These questions are great conversation starters and
attention-getters. They can be silly, which takes the focus off the
difficulty around conversational reciprocity. Provide praise and
attention anytime your child makes a connecting comment or asks
a related question. You can say things like, "I was thinking the
same thing. That's so cool." 

CONVERSATION



Identify your child’s current interests.Notice what they are always
talking about, moving towards, and trying to grab. Rotate activities
that involve their current interests. For example, if your child is
interested in vehicles, rotate the toys in your playroom between
trains, Hot Wheels, and Magic Tracks cars. Incorporate other
options that may represent variations of your child’s interest into
play. For example, if your child is interested in turning lights on
and off, consider shadow play with a flashlight. If your child is
interested in stacking blocks, considered Jenga. 

EXPANDING LIMITEDINTERESTS
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At home, give your child practice gaining your attention by not
responding when they are trying to share something with you but
have not appropriately gained your attention first. Pause and wait
for your child to use your name or another attention-seeking
statement like, “Hey, mom...” If your child does not do so
independently, prompt them by saying, “Oh, were you talking to
me? You could always say, ‘Hey, mom’ if you need me, and I don’t
answer.” When your child appropriately gains your attention using
similar statements in the future, immediately attend to them to
reinforce their use of language.   

GAINING ATTENTION 



When a child is experiencing big emotions or demonstrating
significant problem behaviors, they may benefit from de-escalation.
When a child is in fight or flight, they are unable to process the
information being presented to them in an effective way or access our
teaching. Follow these steps to help an upset child de-escalate and
return to a state of being happy, relaxed, and engaged. 

HANDLING BIGEMOTIONS

6

Make an observational statement (e.g., "I hear your voice is getting
very loud. That tells me that you may be feeling frustrated.")1.
Identify the stressor and empathize (e.g., "It's okay to feel
frustrated! I know it can be really hard to wait.")2.
Coach the child to engage a replacement behavior (e.g., If they are
yelling and crying because they are ready to leave and don’t want to
wait, say, "If you are ready to go, you can say, 'Let's leave!'")

3.
Invite the child to take a break if needed. Breaks should not be
punitive in nature but rather presented as a positive tool they can
use when they are upset (e.g., “You can totally take a break, and I
can help you whenever you are ready to talk.”) Provide choices and
the opportunity for an alternative activity/environment if possible
(e.g., going to a quieter room in a family member's house to listen to
music, using fidgets in the cozy corner)

4.

When the child is calm, invite them to join you in problem-solving
(e.g., “I’d love to help you solve this problem!”)5.



Children are growing up in a world where the pervasive message is “winning is
everything.” A rise in poor sportsmanship in the professional arena has
correlated with an increase in “trash talking” and violence in youth sports. We
know that children learn from the adults in their lives, including parents and
coaches, and parents and coaches who teach good sportsmanship are more likely
to help children develop into mature, successful, and respectful young adults. 

Be specific when teaching your child good sportsmanship. Saying “be a good
sport” doesn’t mean a whole lot to a child just learning these skills. Tell your child
exactly what you mean and outline exactly what they should say and do. 

Be a good role model. Offer praise and encouragement for all players, including
your child’s opponents. Never openly tease, berate, or demean a player, coach, or
referee. Refrain from criticizing the pros when watching sporting events with
your child on television or in real-life, and model the philosophy that you don’t
always need to win or be the best to have fun.

Establish sportsmanship expectations in your home. For example, remind your
child, “During family game night, it’s OK to feel disappointed if you don’t win.
But you must use kind words and a safe body. Feel free to take a break if you need
one.” Or, say “When we play video games, it’s important to be kind even if you
win. Making good sportspersonship comments, like “Good game,” makes us want
to keep playing.”

Identify moments of success and reinforcers for your specific child, for example
getting ice cream with a teammate after the game, going first in the next round of
a game, getting a bonus spin, and picking their game piece. Provide access to
those reinforcers contingent on good sportsmanship, and use behavior-specific
praise as well, saying things like, “Good job shaking hands with the other team
after the game,” or “I love how you kept your cool when your piece got sent back
to home.” 

Remember that every player requires practice, not just with the game, but with
good sportsmanship too. Provide frequent opportunities to practice being a good
sport during competitive games. Start with quick, easy winning/losing games,
like coin toss or Rock, Paper, Scissors, Shoot. Increase intensity to slightly longer
and more complex winning/losing games, such as Uno or Connect Four, as your
child progresses. Save games that have a long build up to an ultimate win or loss,
like Monopoly, for the end of your teaching process. If your child struggles with
technology, save video games for the very last step of instruction. 

GOODSPORTSMANSHIP
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The three main components of the transition from “child-led time”
to “adult-led time” include:

Think of playing the lottery. There is no guarantee that you will win, but
because you know that there is a chance, and sometimes you may win small
prizes along the way, you remain motivated to play. Similarly, intermittent and
unpredictable reinforcement is required to effectively teach a child to tolerate
“no,” otherwise known as a denial, and waiting, which is often referred to as a
delay. The strategies outlined here teach a child that sometimes, when they
tolerate a delay or denial that is presented by transitioning from “child-led
time” to “adult-led time,” they will be rewarded. Child-led time is when a child
has access to their most preferred items and activities and is in a state of being
“happy, relaxed, and engaged.” If a child enjoys having others interact with
them during this time, go for it!

HANDLING “NO” AND WAITING
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Functional Communication: This is the first step in the process. Establish a
way for your child to simply request to continue what they are doing.
Depending on the child, they may use a vocal response (e.g., “Can I have more
time?”) or a gesture (e.g., pat on the chest). Preface the situation by saying,
“We’re going to practice coming away from [activity or item]. When I tell you
it’s time to stop [activity or item], you can say, “[Insert chosen response].” 

Once the child is happy, relaxed, and engaged, present the request to be all
done. 
When the child successfully responds by asking to continue in whatever
manner you have established, provide immediate access to continuation.
Here’s an example: 

“It’s time to put the Legos away.”
“Can I have more time?”
“Sure! I love how you asked!”

Practice these situations multiple times until your child is successful for at least
three times in a row. 

1.



HANDLING “NO” AND WAITING
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Cooperation: This is the end goal, where your child cooperates with
what you are requesting. Once you have successfully completed the
first two steps in the process, present situations where your learner
will have to actually cooperate, as opposed to simply tolerating
hearing your request. Here’s an example: 

“It’s time to put the Legos away.”
“Can I have more time?”
“Not right now.”
“Okay.”
“Awesome. Do you want to put away the blue ones, and I
can put away the red ones?” Child is required to transition
away from Legos.

To “keep hope alive,” it’s important that sometimes you throw out
surprises to your child! Even with children who have completely
mastered the cooperation phase, surprising them by letting them go
back to their fun continues to foster trust in the relationship.

3.

Delay/Denial Statements: Once your child is consistently demonstrating the
ability to ask for continuation of an activity, start to integrate delay and denial
statements. When your child appropriately tolerates the delay and denial
statements, provide immediate continuation of the activity. Here’s an example: 

“It’s time to put the Legos away.”
“Can I have more time?”
“Not right now.”
“Okay.”
“You know what, you handled that so well. 
You can keep playing!”

Once your child has successfully responded a minimum of three times in a row,
mix and vary your responses. Sometimes immediately reinforce their functional
communication and provide continued access to the activity. Sometimes tell them
“Not right now,” and require a tolerance response, like saying “Okay,” prior to
allowing continuation of the activity. 

2.

Hanley, G. P., Jin, C. S., Vanselow, N. R., & Hanratty, L. A. (2014). 



HANDLING WHEN THINGSDON’T GO YOUR WAY
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To expand your child’s ability to tolerate when things don’t get their way,
create a time, even five minutes a day, during which they can practice
handling not getting their way and tolerating your way instead. For example,
sit with your child while they are playing and saying, "We're going to practice
what to do when something doesn't go your way. Sometimes, you might want
something your way, and I will say, 'Sorry, that's not available.' When I say
something is not available, you can say, 'Okay!' When you say, 'Okay!' you
might still get what you want!”

Then, create practice opportunities by denying your child "their way." For
example, if they ask to go first in a game, you can say, "Sorry! It’s my turn to
go first. Remember, you can say, ‘Okay.’" When your child appropriately
accepts your response, provide enthusiastic praise and immediately say,
"Wow! Nice job. You can have a turn."

As your child builds fluency in responding appropriately during practice,
increase the amount of time you wait before giving them access to their
request (e.g., 30 seconds, 1 minute, 3 minutes).

During real-life situations in which your child does not get their way and they
tolerate any form of waiting or circumstances going someone else's way,
acknowledge their behavior with praise (e.g., "Wow, I'm so proud of you. You
are doing such a good job waiting. I know it can be hard to wait.")

Our goal is to secure a child’s cooperation, not their compliance. To increase
behavioral momentum, present a series of mastered, easy tasks in quick
succession and praise the completion of each task (e.g., “Get your backpack.
Great job! Put on your socks. Awesome work!”) Then present the less
preferred task (e.g., “Tie your shoes.”)

INCREASINGCOOPERATION 



JOINT ATTENTION
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During play, use duplicate materials to play alongside your child.
Make playing with the toy your child is interested in even more fun by
being a part of it! For example, if your child is playing with a drum,
pick up a drum yourself and sing along while you play. If your child is
hiding under a parachute, turn it into a game of hide-and-seek. If your
child shifts eye gaze towards you while you are playing, provide
reinforcement by continuing the play scheme. If they seem
disinterested, try a different toy or way of playing. 

Talking to others about playing is the foundation for more complex
forms of play. If others know your play plan, they can successfully work
cooperatively with you to accomplish the ultimate goal. To support your
child’s ability to label their play, model how to label play with a variety
of games and toys at home. For example, if you are playing with trains
or blocks, label what you’re doing by saying things like, “I’m going to…”
“I’m making…” or “I’m looking for...” If you notice your child playing
quietly, comment on what they are doing and ask them questions to
encourage them to share their play ideas, such as, “It looks like you
are…” and “What are you making?” Provide praise in the form of
attention and enthusiasm when your child labels their play by saying,
“That’s so awesome! Thanks for telling me what you’re doing!” Imitate
and join in your child’s play from time to time to teach them that
sharing what they are playing is a way to invite others to join them. You
can also support your child’s imaginative play by helping them come up
with a wide variety of ways to play with their toys. 

LABELING PLAY



Provide your child with two or three coping tools to choose from
for example, taking deep breaths, using a fidget, or drawing. Set
aside time a few minutes each day to practice using the coping tool
in the absence of escalation. Say, “We’re going to practice taking
deep breaths, ready?” When your child does so appropriately,
provide them with enthusiastic verbal praise.

LEARNING COPINGSTRATEGIES
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Normalize mistakes. Provide reminders that everyone makes
mistakes and point out some of the mistakes you’ve made during
the day and how you went about fixing them. Use talk-out loud
problem-solving to tell a step-by-step story of how you worked to
solve your problem.  

When your child makes a mistake in your presence, remain calm
and tell them that everything is ok. Provide reassurance that
mistakes are part of learning and praise your child when they can
tolerate making mistakes. Provide praise when your child works
hard not to repeat the same mistake and point out that this self-
awareness means they grew in that area. 

TOLERATING MISTAKES



To teach problem-solving, first start by having regular
conversations about problems and disagreements. Normalize that
they happen to everyone and share that they can be frustrating. Let
your child know that hearing others disagree with you can be very
hard to accept. Explain the concept of agreeing to disagree and
actively practice what your child can say and do in those moments. 

For example, say, “When you hear someone disagree with
something that is important to you, you can say, ‘Let’s agree to
disagree.’ Then, you can change the topic to talk about something
different. If you don’t want to keep talking to the person or want to
take a break, let the person know that you are going to go and do
something different for a little bit. If you want to change the topic,
you can say something like, ‘I don’t feel like talking about this
anymore. How about we…’”

Throughout the day use, talk-outloud problem-solving. Whenever
you encounter a problem or disagreement, talk through how you
felt and what you did to resolve it. Anytime you see or hear your
child using problem-solving skills, keeping their cool, or accepting
a compromise, provide them with verbal praise, such as “Way to go
handling that. You moved on from that like a pro, even though it
was frustrating.” 

PROBLEM-SOLVING
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Create opportunities for your child to practice advocating for
themself at home. Discuss the importance of self-advocacy and
model it for your child. Let your child know what they can say or do
in moments when situations are unfair. 

For example, “You can say, ‘I didn’t like that,’ or ‘Please stop.’” Let
your child know that self-advocacy is important and that you are
going to help them practice. Let them know that sometimes you
may do or say something that may seem unfair. Give them
examples of what to look for. For example, say “I may take your toy
while you are playing without asking, or I may give all the toys to
another person. If this happens, what can you say or do to stand up
for yourself?”

Here are some ways you can embed self-advocacy practice into
games. You might skip your child’s turn, take on their preferred
roles yourself, and create other unfair circumstances. When your
child self-advocates, provide behavior-specific praise (e.g., "Great
job sticking up for yourself!") and correct the unfair situation. 

SELF-ADVOCACY
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Set up a break space at home for your child to use when they encounter
a frustrating situation. Provide access to neutral leisure activities, such
as coloring or reading, in the space. When your child encounters a
frustrating situation in the natural environment, remind them that they
can take a break if they need it. Provide behavior-specific praise if your
child is independently able to transition to the break space (e.g., “I’m so
proud of you for taking a break!”) 

TAKING A BREAK



Practice playing structured turn-taking games such as Pop the Pig, Trouble, and
Candyland. Explain the instructions and frequently check for understanding by
asking questions about the rules. During play, praise your child when they take
their turn correctly. Provide feedback and correct errors as they happen. You can
say things like, “Great job taking your turn,” and “First it’s my turn, then your
turn!” If your child is having a hard time waiting for their turn, offer them a break
or a fidget to use while they wait and empathize that you understand it can be
hard to wait, but being a good friend and play partner means letting your friend
take their turn. These games will also target skills such as handling frustration,
being patient, and handling losing and learning how to win gracefully.  

TAKING TURNS
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Provide opportunities to “normalize” both “positive” and “negative” unexpected
changes/transitions by narrating when an unexpected change happens naturally (i.e.,
“Oh bummer, the store is closed. I was really looking forward to going there. Oh well,
unexpected changes happen sometimes!” or “Wow! Our flight got canceled but now we
get to sit in first class on the next one! That was unexpected, but I’m so
happy!”).Practice presenting both “positive” and “negative” unexpected changes for
your child to experience throughout the day. The more practice, the better. An example
of a “positive” unexpected change could be, “Hey! You can have five extra minutes on
the iPad! Sometimes changes can be good.” As you start to present more “negative”
unexpected changes, set up scenarios in which a request to avoid the unexpected
change can be honored (e.g., switching what your child is having for dinner and when
they say something like, “But I really wanted mac & cheese,” honor the request and
allow mac & cheese.)

If there is an unexpected change in your child’s routine that cannot be changed, provide
as much advanced notice as possible (e.g., 30 minutes before the change prompt them,
then 15 minutes, then 5 minutes).Acknowledge that change can be hard and empathize
(e.g., “I know that this is an unexpected change. I love how you are being flexible.”) If
difficult behaviors occur, remain calm and neutral and set a boundary or expectation
(e.g., “Right now we need to stop playing on our iPad and walk to the car. When we
walk to the car, our body needs to be safe.”) Provide praise for good behavior as soon as
the transition starts until your child has successfully completed the transition (e.g.,
“Great job staying safe on your way to the car!” “I love your walking feet.”)

TRANSITIONS 



Differentially reinforce your child for inappropriate versus
appropriate humor by providing them more praise, attention, and
reinforcement when they use humor appropriately, and on the
contrary, providing low levels of attention and reinforcement for the
use of inappropriate humor. This will help your child learn that they
can receive positive social attention for using humor in appropriate
ways, and they are unlikely to receive any form of attention for
inappropriate humor. Remember to teach and explain what may
make humor inappropriate (the setting, the audience, the meaning)
and try to provide many examples of what humor would be
considered appropriate. Talk about humor feedback and what good
attention looks like versus negative attention. Teach signs and cues
for checking in for feedback from others when determining whether
to continue with the humor or stop/change the humor. 

USING HUMOR
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When your child speaks over you in conversation, draw attention
to their behavior with a neutral statement like, “Oops, I wasn’t
done talking,” or “Oh, I was trying to tell you something.” In
contrast, when your child appropriately waits for a pause in
conversation before speaking, provide behavior-specific praise,
such as “Thanks so much for listening to what I was saying. I’d love
to hear what you think too!” 

WAITING FOR A PAUSE



Tell your child you’re going to practice how to handle when a friend
cheats or when something unfair happens. Stary by saying,
“Sometimes, our friends might not play fair in a game or do
something you disagree with, which can be frustrating. We are going
to practice what we can do when this happens. I might cheat or do
something unfair when we are playing. When I do these things, you
can say, ‘That’s not cool,’ or ‘Can you please stop?’”

When your child uses this kind of language in response to your
attempts to cheat or be unfair, provide them with behavior-specific
praise, saying things like, “Wow, I love how you handled that!” and “I
love how you used a calm tone of voice to tell me you didn’t like that!”
Discontinue cheating and unfair situations contingent on your child
using their words as described. Continue to practice until they are
using this language frequently.

Sometimes, children don’t listen when someone asks them to stop, so
it’s time to move onto the next step of instruction. Now say, “This
time, I might continue to cheat even after you tell me to stop. If I don’t
stop doing what’s unfair or continue to cheat, you can find an adult
and say, ‘I need a break,’ or ‘I’m going to find an adult.’ Let’s practice!”
Sometimes, when your child uses their words as modeled, discontinue
cheating or the unfair situation. Sometimes, continue to engage in
cheating or continue to present the unfair situation. As your child’s
fluency with this skill improves, provide them with this rule: “If I don’t
stop, even after you’ve gotten an adult, you can say, ‘I’m going to go
find something else to do,’ or ‘I’m going to go play with someone
else.’” Practice this language in a similar manner as before.

TOLERATING WHEN OTHERS
CHEAT OR A COMPETITIVE
ACTIVITY FEELS UNFAIR

17



TOLERATING WHENYOU CAN’T BE FIRST
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Explain to your child, “Today, there are going to be times when I get to
go first. If I tell you that I’m going to go first, you can say, ‘Ok’ and let
me be first. If you say, ‘Ok’ with a safe body and let me be first, my turn
to be first will be all done, and you can pick the order!” Practice until
your child is consistently saying “Ok” when told they will not be first.

Then, continue as previously described half of the time. The other half
of the time, present your child with a delay when they say, “Ok,” by
responding, “Awesome! I’m going to go quickly and then you can pick
the order.” Practice until your child is consistently handling short delays
in the reinforcement of their desire to go first.

Once this is mastered, continue as previously described and mix in
opportunities for your child to practice tolerating when they simply
cannot go first.

When Playing With Others Isn’t Preferred

Pair social interaction with preferred activities and interests to build
social motivation. For example, if a friend comes over for a playdate, use
a preferred activity where the peer has some of the materials and your
child needs their peer to contribute to reach the end goal. For example,
if they are building a Marble Run, say, "You guys have to work together
to complete the Marble Run. YOUR CHILD is going to be in charge of
the green pieces and PEER is going to be in charge of the blue pieces
and marbles. When you are ready to put the marbles down the Marble
Run, tell PEER you are ready. Then you can switch!"

Set aside time to practice "Your Turn, My Turn, Our Turn." Someone
else gets to choose the first activity, and your child can only choose the
activity they want to do contingent on participating in their peer’s idea.
Then, they both have to agree on what to play during "Our Turn." This
teaches that in order to get what you want, sometimes you have to
participate in other people's choices and ideas.



ABC DATACOLLECTION

19

Sometimes, your child may demonstrate behaviors at home that aren’t
observed here at The Hangout Spot. Our team is dedicated to providing you
with strategies to support your child’s success across settings. In order to
provide you with the most effective strategies possible, your child’s Board
Certified Behavior Analyst (BCBA) may suggest that you complete an ABC
data sheet, a simple yet powerful tool that helps capture what happens
before, during, and after your child’s behavior. The acronym "ABC" stands for:

Antecedent: What happened immediately before the behavior?
Behavior: What specifically did your child say or do?
Consequence: What happened immediately after the behavior?

ABC data allows your BCBA to analyze patterns in your child’s behavior.
Understanding the context in which behaviors occur can help identify triggers,
the function the behavior serves, and the responses that reinforce the
behavior. This insight is crucial for developing effective, individualized
strategies to help your child succeed.

Using an ABC data sheet at home might sound intimidating, but it’s designed
to be parent-friendly! Here’s how you can start:

1.Keep it simple: Jot down short, specific descriptions. For example:
Antecedent: "Asked to clean up toys."
Behavior: "Screamed and threw a toy."
Consequence: "Parent removed the toys."

2.Focus on a few behaviors: Work with your BCBA to decide which
behaviors to track so you don’t feel overwhelmed.

3.Record in the moment or soon after: Try to fill in the sheet as the
behavior happens or as soon as possible.

Once you’ve gathered some ABC data, share it with your BCBA. They’ll analyze
it alongside observations and other data to develop tailored strategies for
managing challenging behaviors and building new skills. Your consistent
tracking can provide insights that aren’t visible in our regular sessions, making
your role in the process essential.

By partnering with your BCBA and using tools like an ABC data sheet, you
contribute directly to your child’s success beyond our walls! 
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ANTECEDENT BEHAVIOR CONSEQUENCE


